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_ COMMON CORE STATE STANDARDS for ENGLISH L ANGUAGE ARTS

*  Students provide an objective summary of Frederick Douglass’s Narrative. They analyze how the central idea
regarding the evils of slavery is conveyed through supporting ideas and developed over the course of the text:

[R1.8.2]

*  Students frace the line of argument in Winston Churchill’s “Blood, Toil, Tears and Sweat” address to Parliament
and evaluate his specific claims and opinions in the text, distinguishing which claims are supported by facts,
reasons, and evidence, and which are not. [RI.6.8]

. Students analyze in detail How the early years of Harriet Tubman (as related by author Ann Petry) contributed
to her later becoming a conductor on the Underground Railroad, attending to how the author introduces, il-
lustrates, and elaborates upon the events in Tubman’s life. [R1.6.3]

. Students determine the figurative and connotative meanings of words such as wayfaring, laconic, and tacitur-
nity as well as of phrases such as hold his peace in John Steinbeck’s Travels with Charley: in'Search of America.
They analyze how Steinbeck’s specific word choices and diction impact the meaning and tone of his writing
and the characterization of the individuals and places he describes. [RI.7.4] .

-Inform_ational Texts: History/Social Studies

United States. Preamble and First Amendment to the United States Constitution. (1787, 1791)

: !/Preamble'

We, the People of the United States, in Order to-form a more perfect Union, establish Justice, insure domestic Tran-
quility, provide for the common defence, promote the general Welfare, and secure the Blessings of Liberty to our-
— selves and our Posterity, do ordain and establish this Constitution of the United States of America.

P .

! Y . :

) ’ . Amendment

: Congreés shall make no law respecting the establishment of religion, or prohibiting the free exercise thereof;} or
abridging the freedom of speech, or of the press; or the right of people peaceably to assemble, and to petition the

Government for a redress of grievances.

Lord, Walter. A Night to Remember. New York: Henry Holt, 1955, (1955)

Isaacson, Phillip. A Short Walk through the Pyramids and through the World of Art. New York: Knopf, 1993. (1993)
From Chapter 1 .

At Giza, a few miles north of Saqqara, sit threé great pyramids, each named for the king - or Pharaoh - during whose
‘reign it was built. No other buildings are so well known, yet the first sight of them sitting in their field is breathtaking.
"When you walk among them, you walk ini a place made for giants. They seem too large to have been made by human
beings, too perfect to have been formed by nature, and when the sun is overhead, not solid enough to bé attached
o the sand. In the minutes before sunrise, they are the color of faded roses, and when the last rays of the desert sun
touch them, they turn to amber. But whatever the light, their broad proportions, the beauty of the limestone, and the
care with which it is fitted into place create three unforgettable works of art.

* What do we learn about art when we look at the pyramids?

First, when all of the things that go into a work - its'components - cbmplement'one another, they create and object

~ that-has a certain spirit, and we can call that spirit harmony. The pyramids are harmonious because fimestone, a warm,
quiet material, is a cordial companion for a simple, logical, pleasing shape. In fact, the stone and the shape.are so
comfortable with each other that the pyramids seem inevitable - as though they ‘were bound to have the form, color,
and texture that they.do have. ) '

From A SHORT WALK AROUND THE PYRAMIDS & THROUGH THE WOR_LD_ OF ART by Philip M. Isaacson, copyright
© 1993 by Philip M. Isaacson. Used by permission of Alfred A. Knopf. an imprint of Random House Children’s Books,

a division of Random House, Inc. All rights resefved. Any additional use of this text, stich as for classroom use or cur-
riculum development, requires independent permission from Random House, Inc. :
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. COMMON CORE STATE STANDARDS for ENGLISH LANGUAGE ARTS

Woody Guthrie could never cure himself of wandering off. One minute he'd be there, the next he'd be gone, vanishing
without a word to anyone, abandoning those he loved best. He'd throw on a few extra shirts, one on top of the other,
sling his guitar over his shoulder, and hit the road. He'd stick out his thumb and hitchhike, swing onto moving freight
trains, and hunker down with other traveling men in flophouses, hobo jungles, and Hoovervilles across Depression
America.

He moved restlessly from state to state, soaking up some songs: work songs, mountain and cowboy songs, sea chan-
teys, songs from the southern chain gangs. He added them to the dozens he already knew from his childhood until he
was bursting with American folk songs. Playing the guitar and singing, he started making up new ones: hard-bitten,
rough-edged songs that told it like it was, full of anger and hardship and hope and love. Woody said the best songs
came to him when he was walking down a road. He always had fifteen or twenty songs running around in his mind,
just waiting to be put together. Sometimes he knew the words, but not the melody. Usually he'd borrow a tune that
was already well known—the simpler the better. As he walked along, he tried to catch a good, easy song that people
could sing the first time they heard it, remember, and sing again later.

‘/Monk, Linda R. Words We Live By: Your Annotated Guide to the Constitution. New York: Hyperion, 2003. (2003)
From “We the People ... ” :

The first three word of the Constitution are the most important. They clearly state that the people—not the king, not |
the legislature, not the courts—are the true rulers in American government. This principle is known as popular sover- ]

eignty.

But who are “We the People”? This question troubled the nation for centuries. As Lucy Stone, one of America’s first
advocates for wormnen'’s rights, asked in 1853, ““We the People’? Which “We the People’? The women were not in-
cluded.” Neither were white males who did not own property, American Indians, or African Americans—slave or free.
Justice Thurgood Marshall, the first African American on the Supreme Coutt, described the limitation:

For a sense of the evolving nature of the Constitution, we need look no further than the first three words of the docu-

ment’s preamble: ‘We the People.’ When the Founding Fathers used this phrase in 1787, they did not have in mind

the majority of America’s citizens . .. The men who gathered in Philadelphia in 1787 could not .. . have imagined, nor

would they have accepted, that the document they were drafting would one day be construed by a Supreme court to
/-\ which had been appointed a woman and the descendant of an African slave.

4 Through the Amendment process, more and more Americans were eventually included in the Constitution’s defini-
tion of “We the People.” After the Civil War, the Thirteenth Amendment ended slavery, the Fourteenth Amendment
gave African Americans citizenship, and the Fifteenth Amendment gave black men the vote. In 1920, the Nineteenth
Amendment gave women the right to vote nationwide, and in 1971, the Twenty-sixth Amendment éxtended suffrage
to eighteen-year-olds.

Freediman, Russell. Freedom Walkers: The Story of the Montgomety Bus Boycott. New York: Holiday House, 2006.

(2006) o
From the Introduction: “Why They Walked”

Not so long ago in Montgomery, Alabama, the color of your skin determined where you could sit on a public bus. If
- you happened to be an African American, you had to sit in the back of the bus, even if there were empty seats up

front.

_-Back then, Lracial'segre.gation was the rule throughout the American.South. Strict laws—called “Jim Crow” Iaws’—en-_
forced a system of white supremacy that discriminated against blacks and kept them in their place as second-class
citizens, .

“People were séparated'by race from the moment they were born in se‘grega_ted hospi'taAIs until the day they were
buried in segregated cemeteries. Blacks and whites did not attend the samie schools, worship in the same churches,
eatin the same restaurants, sleep in the same hotels, drink from the same water fountains, or sit together in the same

movie theaters.

i Montgomery, it was against the law,f'or a white person and a Negro to play ch’eckérs on public property or ride
~ together in a taxi.

Most southern blacks were denied their right to vote. The biggest obstacle was the poll tax, a special tax that was
required of all voters but was too costly for many blacks and for poor whites as well. Voters also had to pass a literacy -
.- test to prove that they could read, write, and understand the U.S. Constitution. These tests were often rigged to dis-
qualify even highly educated blacks. Those who overcame the obstacles and insisted on registering as voters faced
threats, harassment: And even physical violence. As a result, African Americans in the South-could not express their )
grievances in the voting booth, which for the most part, was closed to them. But there were other ways to protest,

| ' XIAONIddY
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. COMMON CORE STATE STANDARDS for ENGLISH LANGUAGE ARTS

Sample Performance Tasks for Informational Texts: History/Social Studies & Science,
Mathematics, and Technical Subjects

[‘/// Students analyze the governmental structure of the United Statés-and support their analysis by citing specific
textual evidence from primary sources such as the Preamble and First Amendment of the U.S. Constitutior“. as
well as secondary sources such as Linda R. Monk’s Words We Live By: Your Annotated Guide to the Constitu-
tion. [RH.6-8.1]

¢  Students evaluate Jim Murphy's The Great Fire to identify which aspects of the text (e.g., loaded language
and the inclusion of particular facts) reveal his purpose; presenting Chicago as a city that was “ready to burn.”
[RH.6-8.6] .

*  Students describe how Russell Freedman in his book Freedom Walkers: The Story of the Montgomery Bus Boy-
cott integrates and presents information both sequentially and causally to explain how the civil rights move-
ment began. [RH.6-8.5]

*+  Students intggrate the quantitative or technical information expressed in the text of David Macaulay's Ca-
. thedral: The Story of Its Construction with the information conveyed by the diagrams and models Macaulay
provides, developing a deeper understanding of Gothic architecture. [RST.6-8.7]

*  Students construct a holistic picture of the history of Manhattan by comparing and contrasting the information
gained from Donald Mackay’s The Building of Manhattan with the multimedia sources available on the “Man-
hattan on the Web” portal hosted by the New York Public Library (http:/legacywww.nypl.org/branch/manhat-
tan/index2.cfm?Trg=18d1=865). [RST.6-8.9] .

*  Students learn about fractal geometry by reading lvars Peterson and Nancy Henderson's Ma_th Trek: Adven-
tures in the Math Zone and then generate their own fractal geometric structure by following the mu/tfistep
procedure for creating a Koch’s curve. [RST.6-8.3]

| 8 XIaN3ddv

ool




