Student Sample: K, Argument (Opinion)

This opinion piece about a work of literature was produced in class.
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Annotation

The writer of this piece
* tells the reader the name of the book (in the title of the paper).
o My fabit (favorite) Book is do you Want to be my FRIEND
* states an opinion or preference about the book.

o ...my fait (favorite) pot (part) is the hos (horse)
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Student Sample: Grade 2, Argument (Opinion)

This opinion piece about a work of literature was produced in class.
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Annotation

The writer of this piece
« introduces the topic (with some words from the book) and the title.

o When you go owling you don’t need words, or worm (warm) or any thing. but hope. This
is (from) the book of Owl Moon.

* states an opinion about the book and supplies reasons to support the opinion.

o Ilike that phrase Because The boy was happy becaus (because) he got to go owling and
hes (he’s) been wonted (wanting) to go owling for a long time and he finally got to go.
When other kids are happy that makes me happy.

* uses linking words to connect opinioi and reasons.

o [llike it Because it makes me feel good Because you don't haft (have) to have words to
go owling but you haf't to have hope to see an owl.

* provides a concluding statement.

o [llike it Because it makes me feel good Because you don’t haft (have) to have words to
go owling but you haf't to have hope to see an owl.

* demonstrates growing command of the conventions of standard written English.

o This piece illustrates the writer's understanding that capital letters are used in a title,
that the pronoun / should be capitalized, and that sentences should begin with a capital
letter. The title of the book is underlined, and most words are spelled correctly. The use
of the comma and the apostrophe is not consistent, but all sentences end with periods.
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Student Sample: Grade 4, Argument (Opinion)

This argument was produced in class, and the writer likely received feedback from her teacher and peers.
Zoo Field Trip
Dear Mr. and Mrs. ,

We have a problem. The wildlife here in is very limited. There is not a lot of opportunity to
learn about conservation and wildlife preservation. If we took a field trip to our problem
would be solved. , , and | would like to take our class for a great
learning experience. In addition, we will provide a study guide to to identify the animals and
provide information about conservation of endangered wildlife.

If we went on a field trip, we will learn about the wildlife from around the world and how

SH LANGUAGE ARTS & LITERACY IN HISTORY/SOCIAL STUDIES, SCIENCE. AND TECHNICAL SUBJECTS

--provides.a natural habitat for them to-live-and breed: This information would help Us to Understand the

importance of science in our day to day life. We would use math to make a budget and figure out a way
to earn money. These skills will be very useful again and again. We will learn how to make a schedule
with target dates. This will provide us with a plan that covers the entire project from start to finish. The
preparation of the study guide will require lots of research and organization of information.

The first thing to do is research, research, research! Next, we will choose a fund raiser (with your
approval, of course). This will earn money for the field trip. The parents will hopefully chip in their time
and money, if we don't get enough. We will prepare a plan schedule. This will provide the dates that
team members will need to accomplish the steps toward our goal. My competent adult model is the
Unofficial Guide to Walt Disney World. It shows us step by step how to plan a trip and what to see.

Now, you are asking why should | approve a trip to ? How does this help and the
students? Besides the fact that the project planning, fund raising, budgeting and reporting will provide
an excellent learning opportunity, it will provide education. It will also provide awareness of wildlife and
the importance of conservation. This project will be evaluated by its successful planning and its ability to
involve our class in wildlife conservation. The trip will be evaluated by the student participation on the
trip and a plan of conservation that identifies what we can all do to protect and respect wildlife so they
will still be around when we have children.

Sincerely,

Annotation

The writer of this piece

* introduces a topic clearly, states an opinion, and creates an organizational structure in which
related ideas are grouped to support the writer’s purpose.

o . We have a problem. The wildlife here in is very limited. There is not a lot of
opportunity to learn about conservation and wildlife preservation. If we took a field trip
to our problem would be solved. , s and
! would like to take our class for a great learning experience.

* provides reasons that are supported by facts and details.

o If we went on a field trip, we will learn about the wildlife from around the world and
how provides a natural habitat for them to live and breed. This information
would help us to understand the importance of science in our day to day life. We would
use math to make a budget and figure out a way to earn money . .. We will learn how to

make a schedule with target dates . . . The preparation of the study guide will require lots '

of research and organization of information.
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* links opinion and reasons using words and phrases.
) o Thefirstthingtodo... Next... Now, you are asking . . . Besides the fact. . .
* provides a concluding section related to the opinion presented.

o The final paragraph details possible objections to the field trip and argues against each
one:

Now; you are asking why should | approve a trip to ?. .. Besides the fact
that the project planning, fund raising, budgeting and reporting will provide an excellent

learning opportunity, it will provide education. It will also provide awareness of wildlife
and the importance of conservation.

demonstrates exemplary command of the conventions of standard written English.

o This piece has been edited by student response groups as well as by adults, so it is
nearly flawless in terms of observing the conventions of standard written English.
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Student Sample: Grade 7, Argument

This argument was produced for an on-demand assessment. Students were asked to a write a letter to
their principal about a plan to install video cametas in the classroom for safety reasons. The abbreviated
time frame of the assessment (and the consequent lack of opportunity to perform research and revise)
explains the absence of information from sources and possibly also the occasional errors.

Video Cameras in Classrooms

You are seated in class as your teacher explains and points things out on the whiteboard. You
twitch your hand, accidentally nudging your pencil, which rolls off your desk and clatters to the floor. As
you lean over to pick up your pencil, your cell phone falls out of your coat pocket! Luckily you catch it
without your teacher seeing, but it is in plain view of the video camera’s shiny lens that points straight at
you. The classroom phone rings, and after a brief conversation, your teacher walks over to your desk and
kneels down beside you. “About that cell phone of yours . . .” How did that get you in trouble? How couid
it possibly be a good idea to put cameras in classrooms?

When students are in their classrooms, teachers are in the classroom too, usually. But when a
teacher goes out of the classroom, what usually happens is either everything goes on as usual, or the
students get a little more talkative. Cameras aren't there because people talk a lot. It is the teacher’s job
to keep people guiet. If something horrible happened, somebody in class would usually report it, or it
would just be obvious to the teacher when he came back that something had happened.

If we already have cameras in the halls, why spend the money to get thirty more cameras for all
the different classrooms? Our school district already has a low budget, so we would be spending money
on something completely unnecessary. There hasn't been camera-worthy trouble in classrooms. Camera-
worthy trouble would be bad behavior every time a teacher left the room. There is no reason to install
cameras that might just cause trouble, both for the students and for the budget.

Different students react differently when there is a camera in the room. Some students get
nervous and flustered, trying hard to stay focused on their work with a camera focused on them. 90% of
students claim that they do better work when they are calmer, and cameras are not going to help. Other
students look at cameras as a source of entertainment. These students will do things such as wave at the
camera, make faces, or say hi to the people watching through the camera. This could be a big distraction
for others who are trying to learn and participate in class. Still other students will try to trick the camera.
They will find a way to block the lens or do something that the camera will not be likely to catch. All of
these different students will be distracted ‘by the cameras in their classrooms.

Instead of solving problems, cameras would cause the problems. That is why | disagree with the
idea to put cameras in classrooms. This plan should not be put to action.

Annotation

The writer of this piece
* introduces a claim (stated late in the essay).

o ...ldisagree with the idea to put cameras in classrooms. This plan should not be put to
action.

* acknowledges alternate or opposing claims,

o Instead of solving problems, cameras would cause the problems.

*  supports the claim with logical reasoning and relevant evidence, demonstrating an
understanding of the topic.

o [Cameras are not necessary because] [ilf something horrible happened, somebody in
class would usually report it, or it would just be obvious to the teacher when he came
back that something had happened.

o ...wealready have cameras in the halls . . .
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o Our school district already has a low budget. ..

: ' * uses words, phrases, and clauses to create cohesion and clarify the relationships among the
} claim, reasons, and evidence.

o /f...already... why...so...Some students. .. Other students . . . These students . . .
All of these different students.. . .

. establishes and maintains a formal style.

o When students are in their classrooms, teachers are in the classroom too, usually. But
when a teacher goes out of the classroom, what usually happens is either everything
goes on as usual, or the students get a little more talkative.

o Different students react differently when there is a camera in the room.

provides a concluding statement that follows ffom and supports the argument presented.

o Instead of solving problems, cameras would cause the problems. That is why | disagree
with the idea to put cameras in classrooms. This plan should not be put to action.

demonstrates good command of the conventions of standard written English (with occasional
errors that do not interfere materially with the underlying message).
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Student Sample: Grade 9, Argument

This argument was written in response to a classroom assignment. The students were asked to compare
a book they read on their own to a movie about the same story and to prove which was better. Students
had six weeks to read and one and 3 half weeks to write, both in and out of class.

The True Meaning of Friendship

John Boyne’s story, The Bov in the Striped Pajamas, tells the tale of an incredible friendship between
two eight-year old boys during the Holocaust. One of the boys is Bruno, the son of an important German
commander who is put in charge of Auschwitz Camp, and the other is Shmuel, a Jewish boy inside the
camp. Throughout the story their forbidden friendship grows, and the two boys unknowingly break the
incredible racial boundaries of the time. They remain best friends until Bruno goes under the fence to
help Shmuel find his father when they are both killed in the gas showers of the camp. By comparing and
contrasting supporting characters, irony, and the themes in the movie and the book, it is clear that the
movie, The Boy in the Striped Pajamas (Mark Herman, 2008) is not nearly as good as the novel of the
same title.

Characterization is very important to a story and influences how a person interprets the novel or movie,
and one important way that the book differs from the movie is how Bruno’s mother is characterized. In
the movie, she is unrealistically portrayed as an honest woman with good moral values, and is almost as
naive as Bruno is about what is going on at Auschwitz. When she discovers what her husband is doing
to people at the camp she is deeply disturbed. Mortified by her husband’s cruelty, their relationship
declines. In contrast, she is a far more sinister character in the book, Though Bruno is too young to
understand what his mother is doing, one of the reasons he dislikes Lieutenant Kotler is that, “. . . he
was always in the living room with Mother and making jokes with her, and Mother laughed at his jokes
more than she laughed at Father's” (162). Bruno’s mother is very unhappy in her new situation away
from Berlin, and her discontent leads her to cheat on her husband. This also leads her to unknowingly
hurt her son, for Bruno is upset that she is paying more attention to Lieutenant Kotler than she is to his
father, and the damage she causes could be magnified if she continues to disrupt their family. Further
examples of her abysmal character and unfaithfulness are revealed when Bruno’s mother finds the young
lieutenant and says, “Oh Kurt, precious, you're still here . . . | have 3 little free time now if—Oh! she said,
noticing Bruno standing there. ‘Bruno! What are you doing here?’”(166). Her disloyalty further allows
the reader to see that her character is far from virtuous, contrary to the opinion of a person who viewed
the movie. Throughout the story, it also becomes apparent that Bruno’s mother is also an alcoholic,
and, “Bruno worried for her health because he'd never known anyone to need quite so many medicinal
sherries” (188). Unable to come to terms with her new circumstances and strained relationship with

her husband, Bruno's mother tries to drink away her problems, further conveying that she is a weak
character. Bruno’s extreme innocence about his mother and situation at Auschwitz are magnified by the
use of irony in both the movie and the book.

In some ways the bock and the movie have similar aspects, and one of these aspects is how irony is

used to emphasize Bruno’s innocence and to greatly emphasize the tragic mood of the story. In the final
climactic scene of the movie—just after Bruno has gone under the fence to help Shmuel find his father—
the two boys are led to the gas showers to be killed. Unaware of what is about to happen to them, Bruno
tells Shmuel that his father must have ordered this so it must be for'a good reason, and that they are going
into the air-tight rooms to stay out of the rain and avoid getting sick. This statement is incredibly ironic
because, unbeknownst to Bruno, his father has unknowingly commenced his own son’s death sentence. In
addition to this, the soldiers have no intention of keeping their prisoners healthy. It never occurs to Bruno
that anyone would want to destroy another human being or treat them badly, and his innocence makes
his premature death all the more tragic. Although the movie may be incredibly ironic in a few specific
instances, the book contains a plethora of ironic events that also accentuate Bruno’s childishness and
naivety. A profound example of this is exhibited when Bruno thinks to himself that, “ . . . he did like stripes
and he felt increasingly fed up that he had to wear trousers and shirts and ties and shoes that were too
tight for him when Shmuel and his friends got to wear striped pajamas all day long” (155). Bruno has no
clue that the people in the “striped pajamas” are being cruelly treated and murdered, and is jealous of
what he thinks is freedom. Bruno once again reveals his innocence when he asks Pavel, the Jewish man
from the camp who cleans him up after a fall, “If you're a doctor, then why are you.waiting on tables?
Why aren’t you working at a hospital somewhere?” (83). Itis a mystery to Bruno that a doctor wouid be
reduced to such a state for no transparent reason, and his beliefs should be what all adults think. Though

| O XIAN3ddY

.S




- COMMON CORE STATE STANDARDS for ENGLISH LANGUAGE ARTS & LITERACY ity HISTORY/SOCIAL STUDIES, SCIENCE. AND TECHNICAL SUBJECTS.

what he says is naive, it points out the barbarity of the German attitude toward the Jews. If an uneducated

) child couid be puzzled by this, then how could learned adults allow such a thing? Through Bruno’s

_____

comment, John Boyne conveys the corruptness of the German leaders during the Holocaust, an idea that
the movie does not relay to the watcher nearly as well. The book impels the reader to think deeper about
the horrors of the Holocaust, and all this ties into the true theme of the story.

The Boy in the Striped Pajamas and its movie counterpart both have different themes, but it is the book’s
theme that accurately states the author’s message. The movie ends with a race against time as Bruno’s
family searches for him in the camp, trying to find him before he is killed. They are too late, and Bruno
and Shmuel die together like so many other anonymous children during the Holocaust. The theme of the
movie is how so many children died at the ruthless hands of their captors; but the book’s theme has a
deeper meaning. As Bruno and Shmuel die together in the chamber, “. . . the room went very dark, and
in the chaos that followed, Bruno found that he was still holding Shmuel's hand in his own and nothing
in the world would have persuaded him to let it go” (242). Bruno loves Schmuel, and he is willing to stay
with him no matter what the consequences, even if it means dying with him in the camp that his father
controls. They have conquered all boundaries, and this makes the two boys more than just two more
individuals who died in Auschwitz. The Bovy in the Striped Pajamas is not the story of two children who
died in a concentration camp; this story is about an incredible friendship that triumphed over racism
and lasted until the very end. It is the story of what should have been between Jews and Germans, a
friendship between two groups of people in one nation who used their strengths to help each other.

Based on the analysis of supporting characters, irony, and themes of John Boyne’s The Boy in the Striped
Pajamas and the movie, it can be concluded that the boak is far superior to the movie. Though Bruno’s
mother is a dishonest woman in the book, her bad character is more realistic for the time when compared
to the mother in the movie who is horrified by Auschwitz. John Boyne uses many examples of irony in the
book to emphasize Bruno’s innocence and to magnify the tragedy of his death. Unlike the movie the irony
in the book leads the reader to ponder on the barbarity of the German leaders during the Holocaust. The
book’s theme of long lasting friendship gives purpose to the story, while the movie’s theme of the cruelty
of concentration camps does not lead the viewer to delve deeper into the story. It is necessary for the
person to read this book in order to understand the true message of friendship and cooperation in the
story, a message that a person who had only seen the movie could not even begin to grasp.

Annotation

The writer of this piece

* introduces a precise claim énd distinguishes the claim from (implied) alternate or opposing
claims. ‘

o ...itis clear that the movie, The Boy in the Striped Pajamas (Mark Herman, 2008) is not
nearly as good as the novel! of the same title. :

* develops the claim and counterclaims fairly, supplying evidence for each while pointing out
the strengths and limitations of both in a manner that anticipates the audience’s need for
information about the book.

o Reason: In the movie, she [the mother] is unrealistically portrayed as an honest woman with
good moral values . . . she is.a far more sinister character in the book . . .

o Evidence:... one of the reasons he [Bruno] dislikes Lieutenant Kotler is that. “. . . he was
always in the living room with Mother and making jokes with her, and Mother laughed at his
Jjokes more than she laughed at Father’s” (162) . .. Bruno’s mother finds the young lieutenant
and says, “Oh Kurt, precious, You're still here . .. I have a little free time now if—OR! she said,
noticing Bruno standing there. ‘Bruno! What are Yyou doing here?””(166). . . . Bruno’s mother
is also an alcoholic, and, “Bruno worried for her health because he’d never known anyone to
need quite so many medicinal sherries” (788)

o Reason:...jtis the book’s theme that accurately states the author’s message . . . the book’s
theme has a deeper meaning . .. The book’s theme of long lasting friendship gives purpose
to the story . ..

o Evidence: The movie ends with a race against time as Bruno’s family searches for him in
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the camp, trying to find him before he is killed. They are too late, as Bruno and Shmuel die
together like so many other anonymous children during the Holocaust . . . [In the book] As
Bruno and Shmuel are standing together in the chamber, “. .. the room went very dark, and
in the chaos that followed, Bruno found that he was still hold. ing Shmuel’s hand in his own
and nothing in the world would have persuaded him to let it go” (242).

* uses words, phrases and clauses to link the major sections of the text, create cohesion, and
clarify the relationships between claim and reasons, between reasons and evidence, and
between claims and (implied) counterclaims.

o Inthemovie...In contrast. .. Though Bruno is too young ... Further examples of her
abysmal character . . . Throughout the story, it also becomes apparent . . . In the final
climactic scene . . . because, unbeknownst to Bruno . .. A profound example of this . ..
Based on the analysis . . .

* establishes and maintains a formal style and objective tone.

o John Boyne’s story, The Boy in the Strived Pajamas, tells the tale of an incredible friendship
between two eight-year old boys during the Holocaust. . . . Characterization is very important
to a story and influences how a person interprets the novel or movie, and one important way
that the book differs from the movie is how Bruno’s mother is characterized . . . In some ways
the book and the movie have similar aspects, and one of these aspects is how irony is ysed
to emphasize Bruno’s innocence and to greatly emphasize the tragic mood of the story . ..

* provides a concluding section that follows from and supports the argument presented.

o Based on the analysis of supporting characters, irony, and themes of John Boyne’s The Boy
in the Striped Pajamas and the movie, it can be concluded that the book is far superior to
the movie. Though Bruno’s mother is a dishonest woman in the book, her bad character
is more realistic for the time when compared to the mother in the movie who is horrified
by Auschwitz.-John Boyne uses many examples of irony in the book to emphasize Bruno’s
innocence and to magnify the tragedy of his death. Unlike the movie the irony in the book
leadss the reader to ponder on the barbarity of the German leaders during the Holocaust. The
book’s theme of long lasting friendship gives purpose to the story, while the movie’s theme
of the cruelty of concentration camps does not lead the viewer to delve deeper into the story.
It is necessary for the person to read this book in order to understand the true message of
friendship and cooperation-in the story, a message that a person who had only seen the movie
could not even begin to grasp.

* demonstrates exemplary command of the conventions of standard written English.
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Student Sample: Grade 12, Argument

This essay on dress codes was written for a university/college placement assessment. Two different
perspectives on an issue (whether or not dress codes should be adopted in school) were provided in the
prompt, and students were advised to either support one of the two points of view given or present a
different point of view on the issue. The students were allowed thirty minutes to write,

! believe that it would be beneficial for our schools to adopt dress codes. Although some may
argue that this action would restrict the individual student’s freedom of expression, | do not agree. Our
right to express ourselves is important, but in our society none of us has unrestricted freedom to do as
we like at all times. We must all learn discipline, respect the feelings of others, and learn how to operate
in the real world in order to be successful. Dress codes would not only create a better learning environ-
ment, but would also help prepare students for their futures.

Perhaps the most important benefit of adopting dress codes would be creating a better learn-
ing environment. Inappropriate clothing can be distracting to fellow students who are trying to concen-
trate. Short skirts, skimpy tops, and low pants are fine for after school, but not for the classroom. T-shirts
with risky images or profanity may be offensive to certain groups. Students should espress themselves
through art or creative writing, not clothing. With fewer distractions, students can concentrate on get-
ting a good education which can help them later on.

Another benefit of having a dress code is that it will prepare students to dress properly for dif-
ferent places. When you go to a party you do not wear the same clothes you wear to church. Likewise,
when you dress for work you do not wear the same clothes you wear at the beach. Many professions
even require uniforms. Having a dress code in high school will help students adjust to the real world.

Lastly, with all the peer pressure in school, many students worry about fitting in. If a dress code
(or even uniforms) were required, there would be less emphasis on how you look, and more emphasis on
learning. :

In conclusion, there are many important reasons our schools should adopt dress codes. Getting
an education is hard enough without being distracted by inappropriate t-shirts or tight pants. Learning
to dress for particular occasions prepares us for the real world. And teens have enough pressure already
without having to worry about what they are wearing.

Annotation

The writer of this piece
* Introduces a precise, knowledgeable claim.
o/ believe that it would be beneficial for our schools to adopt dress codes.

* establishes the significance of the claim, distinguishing the claim from alternate or opposing
claims.

o Although some may argue that this action would restrict the individual student’s
freedom of expression, | do not agree. Our right to express ourselves is important, but in
our society none of us has unrestricted freedom to do as we like at all times. We must all
learn discipline, respect the feelings of others, and learn how to operate in the real world
in order to be successful.

* creates an organization that logically sequences claim, counterclaims, reasons, and evidence,

o I believe that it would be beneficial for our schools to adopt dress codes. Although some
may argue . .. Perhaps the most important benefit . . . Another benefit. .. Lastly ... In
conclusion . ..

* develops the claim and counterclaims fairly and thoroughly, supplying the most relevant
evidence for each while pointing out the strengths and limitations of both (though the
evidence provided is limited by the constraints of an on-demand assessment).

o Perhaps the most important benefit of adopting dress codes would be creating a better
learning environment. Inappropriate clothing can be distracting to fellow students who
are trying to concentrate.
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) o Another benefit of having a dress code is that it will prepare students to dress properly

R for different places, When you go to a party you do not wear the same clothes you wear
: to church. ,

o Ifadress code (or even uniforms) were required, there would be less emphasis on how
You look, and more emphasis on learning.

* develops the claim in a manner that anticipates the audience’s knowledge level, concerns,
values, and possible biases.

o The writer addresses an unknown adult audience likely to appreciate values such as

discipline, respect [for] the feelings of others, and the creation of a better learning
environment.

* uses words, phrases, and clauses as well as varied syntax to link the major sections of the text,
create cohesion, and clarify the relationships between claim and reasons, between reasons and
evidence, and between claim and counterclaims.

o Although some may argue . .. Perhaps the most important benefit . . . With fewer
distractions . . . Another benefit. .. When . .. Likewise . .. If a dress code (or even
uniforms) were required . .. Lastly . . . In conclusion . . .

* establishes and maintains a formal style and objective tone.

¢ demonstrates good command of the conventions of standard written English (with occasional
errors that do not interfere materially with the underlying message).

| D XIANIddY

LL




