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upon me by every object within sight or hearing, animate or inanimate. The silver trump of freedom
oy had roused my soul to eternal wakefulness. Freedom now appeared, to disappear no more forever.

’ It was heard in every sound, and seen in every thing. It was ever present to torment me with a sense
of my wretched condition. | saw nothing without seeing it, | heard nothing without hearing it, and
felt nothing without feeling it. It looked from every star, it smiled in every calm, breathed in every
wind, and moved in every storm.

Douglass, Frederick. Narrative of the Life of Frederick Douglass,
an American Slave. Written by Himself.
Boston: Anti-Slavery Office, 1845,

Figure 5: Annotation of Narrative of the Life of Frederick Douglass
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Example 2: The Grapes of Wrath (Grades 9-10 Text Complexity Band)

Excerpt

The man took off his dark, stained hat and stood with a curious humility in front of the screen.
"“Could you see your way to sell us a loaf of bread, ma’am?”

Mae said, “This ain’t a grocery store. We got bread to make san'widges.”

“I know, ma’am.” His humility was insistent. “We need bread and there ain't nothih’ for quite a piece,
they say.”

“F we sell bread we gonna run out.” Mae’s tone was faltering.
“We're hungry,” the man said.
“Whyn't you buy a san’'widge? We got nice san'widges, hamburgs.”

“We’d sure admire to do that, ma’am. But we can’t. We got to make a dime do all of us.” And he
said embarrassedly, “We ain’t got but a little.”

Mae said, “You can’t get no loaf a bread for a dime. We only got fifteen-cent loafs.”

From behind her Al growled, “God Almighty, Mae, give ‘em bread.”

“We'll run out ‘fore the bread truck comes.”

“Run out then, goddamn it,” said Al. He looked sullenly down at the potato salad he was mixing.

Mae shrugged her plump shoulders and looked to the truck drivers to show them what she was up
against.

She held the screen door open and the man came in, bringing a smeil of sweat with him. The boys
edged behind him and they went immediately to the candy case and stared in—not with craving or
with hope or even with desire, but just with a kind of wonder that such things could be. They were
alike in size and their faces were alike. One scratched his dusty ankle with the toe nails of his other
foot. The other whispered some soft message and then they straightened their arms so that their
clenched fists in the overall pockets showed through the thin blue cloth.

Mae opened a drawer and took out a long waxpaper-wrapped loaf. “This here is a fifteen-cent loaf.”

The man put his hat back on his head. He answered with inflexible humility, “Won't you—can't you
see your way to cut off ten cents’ worth?”

Al said snarlingly, “Goddamn it, Mae. Give ‘em the loaf.”

The man turned toward Al. “No, we want ta buy ten cents’ worth of it. We got it figgered awful
close, mister, to get to California”

Mae said resignedly, “You-can have this for tencents.”

“That’d be robbin’ you, ma’am.”

“Go ahead—Al says to take it.” She pushed the waxpapered loaf across the counter. The man took
a deep leather pouch from his rear pocket, untied the strings, and spread it open. it was heavy with
silver and with greasy bills.

“May soun’ funny to be so tight,” he apologized. “We got a thousan’ miles to go, an’ we don’ know
if we'll make it.” He dug in the pouch with a forefinger, located a dime, and pinched in for it. When
he put it down on the counter he had a penny with it. He was about to drop the penny back into
the pouch when his eye fell on the boys frozen before the candy counter, He moved slowly down
to them. He pointed in the case at big long sticks of striped peppermint. “Is them penny candy,
ma’am?”
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5 Mae moved down and looked in. “Which ones?”

“There, them stripy ones.”

The little boys raised their eyes to her face and they stopped breathing; their mouths were partly
opened, their half-naked bodies were rigid.

“Oh—them. Well, no—them’s two for a penny.”

“Well, gimme two then, ma’am.” He placed the copper cent carefully on the counter. The boys ex-
pelled their held breath softly. Mae held the big sticks out.

Steinbeck, John. The Grapes of Wrath.
New York: Viking, 1967 (1939).

Figure 6: Annotation of The Grapes of Wrath
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Example 3: The Longitude Prize (Grades 9-10 Text Complexity Band)

From Chapter 1: “A Most Terrible Sea”

At six in the morning | was awaked by a great shock, and a confused noise of the men on
deck. I ran up, thinking some ship had run foul of us, for by my own reckoning, and that of
every other person in the ship, we were at jeast thirty-five leagues distant from land: but,
before I could reach the quarter-deck, the ship gave a great stroke upon the ground, and the
sea broke over her. Just after this | could perceive the land, rocky, rugged and uneven, about
two cables’ length from us . .. the masts soon went overboard, carrying some men with them
- .. notwithstanding a most terrible sea, one of the [lifeboats] was launched, and eight of the
best men jumped into her; but she had scarcely got to the ship’s stern when she was hurled
to the bottom, and every soul in her perished. The rest of the boats were soon washed to
pieces on the deck. We then made a raft . .. and waited with resignation for Providence to
assist us.

—From an account of the wreck of HMS Litchfield off the coast of North Africa, 1758

The Litchfield came to grief because no one aboard knew where they were. As the narrator tells us,
by his own reckoning and that of everyone else they were supposed to be thirty-five leagues, about
a hundred miles, from land. The word “reckoning™ was short for “dead reckoning”—the system

used by ships at sea to keep track of their position, meaning their longitude and latitude. It was an
intricate system, a craft, and like every other craft involved the mastery of certain tools, in this case
such instruments as compass, hourglass, and quadrant. It was an art as well.

Latitude, the north-south position, had always been the navigator’s faithful guide. Even in ancient
times, a Greek or Roman sailor could tell how far north of the equator he was by observing the
North Star’s height above the horizon, or the sun's at noon. This could be done without instruments,
trusting in experience and the naked eye, although it is believed that an ancestor of the quadrant
called the astrolabe—*"star-measurer”—was known to the ancients, and used by them to measure
the angular height of the sun or a star above the horizon.

Phoenicians, Greeks, and Romans tended to sail along the coasts and were rarely out of sight of
land. As later navigators left the safety of the Mediterranean to plunge into the vast Atlantic—far
from shore, and from the shorebirds that led them to it—they still had the sun and the North Star.
And these enabled them to follow imagined parallel lines of latitude that circle the globe. Follow-
ing a line of latitude—*“sailing the parallel”—kept a ship on a steady east-west course. Christopher
Columbus, who sailed the parallel in 1492, held his ships on such a safe course, west and west again,
straight on toward Asia. When they came across an island off the coast of what would later be
called America, Columbus compelled his crew to sign an affidavit stating that this island was no
island but mainland Asia.

Dash, Joan. The Longitude Prize.
New York: Farrar, Straus and Giroux, 2000. (2000)
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Figure 7: Annotation of The Longitude Prize
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Reading Foundational Skills

The following supplements the Reading Standards: Foundational Skills (K-5) in the main document (pp. 15-17). See
page 37 in the bibliography of this appendix for sources used in helping construct the foundational skills and the
material below.

Phoneme-Grapheme Correspondences

Consonants

Common graphemes (spellings) are listed in the following table for each of the consonant sounds, Note that the term
grapheme refers to a letter or letter combination that corresponds to one speech sound.

Figure 8: Consonant Phoneme-Grapheme Correspondences in English

_ Common Graphemes (Spellings)
- for the Phoneme’ '

_Ph;ineme‘ . v_,\vchSr‘d Examples

pit. spider, s’téb

mitt; comb, hymn

7,27, 58,5 X

reach, wrap, her, fur, stir

eud; onion

/h/ house, whole h, wh

*Graphemes inthe word list are among the most common spellings, but the list does not include ali possible graph-
emes for a given consonant. Most graphemes are more than-one letter.
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Vowels

Common graphemes (spellings) are listed in the following table for each of the vowel sounds. Note that the term
grapheme refers to a letter or letter combination that corresponds to one speech sound.

Figure 9: Vowel Phoneme-Grapheme Correspondences in English

Common Graphemes (spellings)

‘Phgheme,“ . Word Examplgs» for thve'vPh'oneme"

;‘ox,' swap, paylym

saw, pause; call, water, bought
took, put: could

use, few, cute

out, cow

“Graphemes in'the word list are among the most common spelllngs but the list:does-not mclude all p055|b|e graph-
emes for a given'vowel: Many graphemes are-more than.one letter.

Phonological Awareness

General Progression of Phonological Awareness Skills (PreK-1)

Word Awareness (Spoken Language)

Move a chip or marker to stand for each word in a spoken sentence.
The dog barks. (3)
The brown dog barks. (4)
The brown dog barks loudly. (5)

Rhyme Recognition during Word Play

Say “"yes” if the words have the same last sounds (rhyme):
clock/dock (y)
red/said (y)
down/boy (n)

Repetition and Creation of Alliteration during Word Play

Nice, neat Nathan
Chewy, chunky chocolate
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Syllable Counting or Identification (Spoken Language)

A spoken syllable is a unit of speech organized around a vowel sound.

Repeat the word, say each syllable loudly, and feel the jaw drop on the vowel sound:
chair (1) table (2) gymnasium (4)

Onset and Rime Manipulation (Spoken Language)

Within a single syllable, onset is the consonant sound or sounds that may precede the vowel: rime is the vowel and all
other consonant sounds that may follow the vowel.

Say the two parts slowly and then blend into a whole word:

school onset - /sch/; rime - /ool/
star onset - /st/; rime - /far/
place onset - /pl/; rime - face/
all onset (none); rime - /all/

General Progression of Phoneme Awareness Skills (K-2)
Phonemes are individual speech sounds that are combined to create words in a language system. Phoneme aware-
ness requires progressive differentiation of sounds in spoken words and the ability to think about and manipulate
those sounds. Activities should lead to the pairing of phonemes (speech sounds) with graphemes (letters and letter
combinations that represent those sounds) for the purposes of word recognition and spelling.
Phoneme Identity
Say the sound that begins these words. What is your mouth doing when you make that sound?

milk, mouth, monster /m/ — The lips are together, and the sound goes through the nose.

thick, thimble, thank /th/ — The tongue is between the teeth, and a hissy sound is produced.

octopus, otter, opposite /o/ — The mouth is wide open, and we can sing that sound.

Phoneme Isolation

What is the first speech sound in this word?

ship /sh/
van a4
king /k/
echo /e/

What is the last speech sound in this word?

combv /m/

sink /k/
rag /a/
go 76/

Phoneme Blending (Spoken Language)
Blend the sounds to make a word:
(Provide these sounds slowly.)

/s/ /ay/ say

Jfou/ 1t/ out

/sh/ /ar/ /k/ shark

/o/ fo/ /s/ /t/  post

Phoneme Segmentation (Spoken Language)

Say each sound as you move a chip onto a line or sound box:

no /n/ fo/

rag // faf 1o/
socks /s/ o/ /k/ /s/
float [t/ /\/ foa/ /t/
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' Phoneme Addition (Spoken Language)

What word would you have if you added /th/ to the beginning of “ink”? (think)
What word would you have if you added /d/ to the end of the word “fine”? (find)
Whét word would you have if you added /z/ to the end of the word “frog”? (frogs)
Phoneme Substitution (Spoken Language)

Say “rope.” Change /t/ to /m/. What word would you get? (mope)

Say “chum.” Change /u/ to /ar/. What word would you get? (charm)

Say “sing.” Change /ng/ to /t/. What word would you get? (sit)

Phoneme Deletion (Spoken Language)

Say “park.” Now say “park” without /p/. (ark)

Say “four.” Now say “four” without /f/. (or)
Orthography

Categories of Phoneme-Grapheme Correspondences

Figure 10: Consonant Graphemes with Definitions and Examples

Grapheme Type . Deﬂmtion

) ‘ Slngle letters A single consonant Ietter can represent a consor
: ‘ -nant:phoneme; :

Digraphs : A digraphis atwo- (di-) letter cornbinafion that
: \stands for:one phoneme nexther Ietter acts F ph ng (smg)
alone to represent the sound, i gh (cough)
: fckisa guest in thIS categor ]

Consonants.in blends - -contains:tw ree.graphemes be- .+

cause the consonant sounds are separate. and. - c-i (c‘lean‘)' -t (sift)
identifiable. A blend is'not “one'sound” . Ik (mllk) “sst(most)
and many more

Combination qu These two letters, always together, usually stand ggickly'
for two sounds, /k/ /w/. :
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